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Roadmap For This Evening

 1. Vocabulary
 Research
 Word Consciousness
 Vocabulary Tiers
 Activities/Strategies

 2. Complex Syntax
 Multisensory Grammar
 Clause instruction: Relative & Adverb 

Clauses

 3. Perspective Taking
 Summarizing strategies: SWBS & FABS
 Expanding emotional vocabulary

Process for Learning Vocabulary
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How can we best develop knowledge about unfamiliar 
vocabulary/concepts for our students?

NOT by having them copy, find, or look up definitions for 
new words!!!

Research has shown that vocabulary instruction in this 
manner does not necessarily equate to improvements in 
overall comprehension. Why?

“A possible explanation for this outcome is that a difference 
exists between acquiring knowledge of a word's meaning 
and knowing the word well enough to aid comprehension 
of text” (McKeown et al, 1983). 

Developing Vocabulary

Quality Vocabulary Intervention
 Intentionality

 Consider purpose

 Multiple exposures 

 Select strategies

 Include Word Learning Strategies / Morphology
 Word family words

 Word parts (prefixes, suffixes, root words)

 Derivational suffixes (-ous, -ity, -ably)

 Build Semantic Networks
 Semantic Feature analysis

 Word Associations (strategies/activities to follow)

Quality Vocabulary Intervention
 Increase opportunities for Active Processing 

(Discussion and Writing) 
 Controversial topics

 Open-ended questions

 Discussion based

 Motivating Environment 
 “Given that adolescent students’ reading motivation generally 

declines during middle school (McKenna et al., 1995), engaging 
instruction is essential for this group.” 

(Elleman et. al, 2019)
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I never saw it before.

I’ve heard of it, but I don’t 
know what it means.

I recognize it in context. I 
heard it used like this…..and 

it means something to do 
with……

I know it and I can use it in a 
few different ways.

Levels of Word 
Consciousness
Dale (1965)
Beck, McKeown, & Omanson (1987)
Beck et al (2002)

Vocabulary: Breadth or Depth?

 Some researchers emphasize depth 
of vocabulary is more important 
(Beck et al 2002)

 Some researchers emphasize 
breadth of vocabulary (Biemiller & 
Boote, 2006)

 MOST researchers agree that both 
are important

 Role of the SLP?  

Vocabulary Tiers

Tier 1:
Basic words, seldom require instruction

Tier 2: 
Key to comprehension, used by 

mature language users,
cross curricular

Tier 3:
Low frequency

words, specific to 
domain/content area

Beck et. al 2002, 2008

book, girl, 
sad, run

photosynthesis, 
isotope, amino acid

industrious, fortunate, 
benevolent
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Vocabulary 
Activities to 
build DEEP 
knowledge!

This Photo by Unknown Author is licensed under CC BY-SA-NC

Graffiti

Graffiti
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Graffiti example from Zoom

Vocabulary 
Jamboard

STEM EXPLANATION EXAMPLES PICTURE

Provide the 
root and its 
meaning for 
the word

Provide an explanation of 
the meaning of the word 
and how it is used. 
Encourage students to 
paraphrase an explanation

Brainstorm 
MULTIPLE different 
examples of how 
a word might be 
used. 

You can also 
include NON-
examples as 
clarification.

Students generate 
an illustration that 
represents the 
meaning or use of 
the word. 

“SEEP” for a target word 
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“SEEP” Student Example: Accusation

STEM EXPLANATION EXAMPLES PICTURE

MAL- Something BAD! Malpractice

Malevolent

Draco Malfoy

“SEEP” for a root/affix

Both words ______________________

But the first word _________________

And the other word 
_______________

Alike But Different
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Both words could describe a crazy outfit that a teenager 
wore to school.

But the first word means the teenager intended to get a 
reaction from others.

And the other word means the teenager might have 
unusual taste in clothes, but didn’t deliberately  wear the 
outfit for a reaction. 

Alike But Different

ensations

mages 

eelings

houghts

Semantic 
Feature 
Analysis
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Semantic 
Feature 
Analysis: 
Characters

Semantic Feature Analysis
Eras in British 
Literature

Focus on duty 
and honor

Known for 
drama/theater

Marked by 
advances in 
science

Known for 
poetry

Medieval + 0 0 0

Renaissance
0 + + +

Restoration
0 + 0 0

Romanticism

0 0 0 +

Victorian

+ 0 + 0

Shades of Meaning
Fear A feeling of anxiety because danger is nearby.

I have a fear of getting a shot at the doctor’s office. 

Dread A great fear mixed with awe or respect.
The girl dreaded moving to the new school.

Terror An intense fear and shock.
I saw terror in the driver’s eyes right before he crashed.

Panic A sudden fear that might cause the person to collapse.
My mother panicked when she saw the cut on my face.

Phobia A fear that doesn’t make sense. 
My friend has a phobia about rollercoasters. 
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Group It or Lose It

 Use after teaching a set of 
vocabulary 

 Fosters active processing 
through discussion

 Students make semantic 
connections
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Student’s 
Example
 Students present their 

categories orally to 
the classroom

 Practice using each 
word in a sentence

Complex Syntax

Why Complex Sentences?

 Research has shown that students with SLI 
have difficulty comprehending and 
formulating sentences that include complex 
elements.

 Children with SLI
 Did as well as age peers judging correct/incorrect 

versions of verbs in SIMPLE sentences
 Were less accurate than peers on same task for 

COMPLEX sentences where grammatical rules 
operated across two clauses.

(Purdy et al., 2014, as cited in Balthazar & Scott, 2018)
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Multisensory 
Grammar
 Online classes by Neuhaus 

Education Center
 www.Neuhaus.org

 Uses color coding for each 
part of speech to introduce 
and reinforce the meaning 
for each part of speech.

 Patterns of color can be used 
to help students compose 
original sentences 

Multisensory 
Grammar

 Focus on the FUNCTION of each part of 
speech
 Nouns: we need LABELS
 Verbs: I can _____
 Noun Markers: Warn a noun is coming
 Adjectives: ADD more information to 

describe a noun 
 Prepositions: Show position or 

relationship of one word to another
 Adverbs: ADD more information to 

describe a verb
 Conjunctions: Join words, phrases, or 

clauses together (junc = join)

Focusing on the FUNCTION of words

She ate a raspberry.

She ate a raspberry pie. 
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Sequence 
for Teaching 
Parts of 
Speech

Nouns

Verbs

Noun Markers

Completer nouns vs. Subject Nouns

Adjectives (include possessive pronouns)

Prepositions

Adverbs

Conjunctions

Sentence Progression: 
Speaking & Writing the Rainbow

 Children eat.
 The children eat.
 The children eat pizza.
 The hungry children eat the hot pizza.
 The hungry children eat the hot pizza at school.
 The hungry children carefully eat the hot pizza 

at school.
 The hungry children carefully eat the hot pizza 

and salad at school.

Color Coding Practice

 The therapists listened.

 Teachers thoughtfully practiced the 
activity.

 The speaker happily paused and drank 
water. 

Noun Markers = 
Nouns =
Verbs =
Adjectives =
Adverbs =
Prepositions =
Conjunctions =

37

38

39



11/16/2020

Supporting Language In Later Adolescence, 
Julie Smith NSSLA 2020 14

Color Coding Practice

 The therapists listened.

 Teachers thoughtfully practiced the
activity.

 The speaker happily paused and drank

her warm tea. 

Application to Curriculum:

Revisewith theRainbow

 Color code simple 
sentences

 Identify NOUNS & VERBS
 Brainstorm ADJECTIVES & 

ADVERBS
 Insert descriptive words 

into a revised sentence.

Complex Sentence Structure 

Adjectives                        Relative Clauses

Adverbs                            Adverb Clauses

40

41

42



11/16/2020

Supporting Language In Later Adolescence, 
Julie Smith NSSLA 2020 15

Complex Language Activities 
(ASHA Webinar presented by Cheryl M Scott, Sentence-Level Difficulties in Secondary Reading and Writing, 
February 2018)

Read complex sentences aloud
Teach sentence features & uses

Introductory 
Activities: Build 

Awareness

Clause identification in sentences/ short passages
Sentence Deconstruction
Sentence Combining 

Decontextualized 
Activities

Preference Production (Compare meaning in contrastive 
sentences )
Cloze production (mad libs for clauses)
Identify complex sentences in textbooks/curriculum

Contextualized 
Activities

Clause Instruction Format:
Introductory Activity Sequence

DEFINE/
DESCRIBE 
CLAUSE 

TYPE

EXAMPLES WITH 
VISUALS

SIGNAL 
WORDS

USES PASSAGE (ALTERNATE 
BETWEEN NARRATIVE 

& EXPOSITORY)

TURN & 
TALK

What is a Relative Clause?

 Relative Clauses are:

DEPENDENT CLAUSES  they are NOT complete sentences that 
can stand alone

DESCRIBE NOUNS they give more detail to describe a noun

Are also called ADJECTIVE CLAUSES

Remember our Multisensory Grammar? Adjectives are color coded BLUE. When we 
look at relative clauses, we will also color code them BLUE because their function is to 
DESCRIBE NOUNS! 
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Which movie is playing at the Evanston 
theater? 

The movie that won an Academy Award is playing at the Evanston theater.

The movie that stars Tom Hanks is playing at the Evanston theater.

The movie that my friend thinks is awesome is playing at the Evanston theater. 

Relative Clauses: How do they start? 

 Relative clauses start with the following words (relative pronouns):
 That

 Which

 Where

 When

 Who

 Whom

 Whose

Why use a relative clause?

1. To define or identify the noun in the sentence:
EXAMPLE: Can I have the pen?
Which pen?    Can I have the pen that I gave you 

yesterday morning? 

2. To add extra information about a noun in the sentence:
EXAMPLE:  Einstein is known for his theory of relativity. 

 Einstein, who was born in Germany, is known for his 
theory of relativity. 
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Narrative Passage
David and Lori, who were newly engaged, decided to plan a 
wedding in Ontario, Canada. Even though Canada would 
require travelling, David and Lori knew that it would be beautiful. 
They chose to hold the wedding at Lori’s family home, which was 
located on the coast of Lake Superior. The backyard and large 
deck, which bordered the coast and a beautiful forest, would be 
the perfect wedding spot. Lori, whose parents and sister still live in 
Canada, knew that her family would help organize her special 
day. David and Lori are both vegetarian, which will influence their 
wedding menu. Lori plans to wear a pearl necklace that her 
mother wore on her own wedding day. 

Examples: Turn and Talk 

 Jeremy, who won the lottery, now lives in San Diego.
 The guitar that Elvis first used in concert is on display in Nashville.
 The Declaration of Independence, which was signed in 1776, 

was the birth of our independent country.  
 The Khushal School, which had always been our refuge, had 

fallen under the shadow of the Radio Mullah (Yousafzai, 48). 
 My brother moved to Colorado, where his new job is located. 

Decontextualized Activities

Sentence 
Identification

Sentence 
Deconstruction

Sentence 
Combining 
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Sentence Identification

 Thomas, whose parents both worked at the university, 
received free tuition. 

 Parents often question the appropriateness of video

games that include violent content.

Sentence Deconstruction
Example: I learned to cook giambotta, which is a 
traditional Italian stew.

 I learned to cook giambotta

(Giambotta)
 which is a traditional Italian stew 
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Sentence combining
Example 1: Malala Yousafzai received the Nobel Peace Prize in 2014.

Malala Yousafzai is an activist for female education. 

Malala Yousafzai, who is an activist for female education, received the 
Nobel Peace Prize in 2014

Breaking it 
down!

 Focus on 
identifying 
REPEATED NOUNS

 Identify the added
detail about the 
REPEATED NOUN

Contextualized Activities

Preference 
Production

Cloze 
Production

Clause ID in 
curricular 

text
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Preference Production

Cloze Production

Cloze Production

My three year old son, ________________________, wakes me up 
by 5:00 am every morning. He slowly creeps into my room, 
_________________________. I barely open my eyes and I can 
see his cute little face, __________________. 

The football team came ran out on the field, 
____________________. The fans, ________________________, were 
screaming louder than I have ever heard. The cheerleaders 
were waving their pom poms, ___________________________.
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Curricular text: Peak by Roland Smith

Complex Sentence Structure

TEACH PRACTICE REVISIT

Adverb clauses

 Follow the same sequence!
 Teach unique features
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Pre-intervention expository writing sample from 10th

grade student

Post-intervention 
(9 weeks of 
intervention, 30-
40 
minutes/session)

Questions? 
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Summarizing 
Strategies to 
Build 
Perspective 
Taking & 
Inference

Strategy to help organize and summarize main ideas and 
to facilitate inference.

Someone / Wants / But / So

Someone Wants/Is But So
Identify the key 
character,
person, or 
“agent” in a 
passage 

Ask yourself
“What did 
the person 
want?” or 
“What was 
the person 
doing?”

State the 
problem or 
obstacle in 
the passage.

Ask yourself 
“So what?”  
What are the 
consequence
s, emotions, or 
predictions 
about the 
character or 
situation? 

Emotion 
Wheel

Word bank for 
the “so what?”
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Expanded 
Zones 
Vocabulary

What was Mercantilism?
“As the lives of the colonists became  more complex, 
their need to trade with other countries increased. 
However, Great Britain would not allow the colonies to 
trade with whomever they wished. Laws had been 
passed to control colonial trade.”
United States History, AGS Publishing 2005

Someone Wants But So

Colonists Wanted to 
trade with
countries 
other than 
Great Britain

Great Britain 
told them 
they could 
not trade 
with others

The colonists 
were 
unhappy 
and felt like 
Great Britain 
was too 
controlling.

76

77

78



11/16/2020

Supporting Language In Later Adolescence, 
Julie Smith NSSLA 2020 27

Stacey Crowley, dually certified SLP and literacy specialist

FABS example 

FABS for: Peak
Feels Peak feels hesitant and anxious

About About heading to Mt. Everest with Josh

Because Because Josh has been absent most of his life 
and they barely have a relationship

So…
They might…
Maybe….
Perhaps…

So he might become homesick and regret 
going on this adventure. 

Questions & 
Connections

smithju@nths.net
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